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Prl ma ry Yea S Prog ramme Summary of components:
Re a d e rS e 120 high-quality, inquiry-based Readers.

* Money-saving packs available, organised by

These books teach the higher-order
skillsand strategies that thinking readers

rade/yearand theme.
9 7y need, and support comprehension
. . . ) * Toevaluate this series, visit and orallanguage.
Specially designed to motivate younger learners and help them develop vital pearsoninternational-schools.com/pyp

inquiry-based reading strategies.

LA EITIITN

This collection of 120 inquiry-based
Readers provides plenty to explore,
inline withthe IBPYP core principles.

The ready-made library is clearly
categorised by age and organised
into the PYP themes supporting your
PYP students with theirlearning.

Readers

have a strong
international
approachandare
alllinked to the IB
Learner Profile.

“ealirvmy Mg

But Elno liked the jungle.
The jungle birds were bright with colours.
Rose red. [
Sunshine yellow.
Sky blue.
Jungle green.

Readers offer a wealth of
® exploration opportunities,

Avariety of fiction and non-fiction
will motivate all learners. inline with the core

principles of the IB PYP.

The sea was too wet.

The rain stopped. The giraffes came “You can't ecat the moon,” said Twiga’s

out from the trees and walked abour father, ‘Bur 1 will show you something

by the river. that you can eat when you grow up.'

Twiga looked up at the sky. He gove Twiga some beautiful fruit

*Look,” he said. “The maeon 5 back, from the top of o very tall tree, Download the PYP Readers Structure Chart at

When 1 am tall can 1 eat the moon®” ‘Mmmm, that's gll.lll'lcl,1 said Twi:gd. ,%\ pearsoninternationa|_schoo|s_com/pyp III . ~
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Mathematics forthe IB
Middle Years Programme

Putlearnersin charge with an exploratory inquiry-led approach to MYP
Mathematicsin our series, written for the 2020 curriculum.
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e Eachbookandaccompanying
eBook contains detailed worked
examples, ideas forinvestigations,
reflections, differentiated
exercises, and check your
knowledge questions to put
learninginto practice.

Reminders of
priorlearning.

Key concept, related concepts
and global context identified for
each chapter.

Statistics Do you recall?

Ll 7 KEY CONCEPT

Form

| 0
. Jl - ReLATED CONCEPTS

Representation, Patterns, Validity

) GLOBAL CONTEXT

¢ Clearlinks to key concepts, related
conceptsand global contextsin
addition to statements of inquiry
andinquiry questions foreach
chapter.

Fairness and development

Statement of inquiry

Factual

e ATlLsidentified throughout.

e EachbookinourMYP Mathematics
seriesis supported by a Teacher
Guide, whichincludes detailed
unit plans, prerequisites, extra
questions, ideas for group work
and muchmore.

e Written by aninternational team

Differentiated
practice questions.

Simone has been given a chart representing @ challenge 05

visitors to a gallery during the opening times.
Her supervisor has asked her to represent © Thinking skills

the data in a stem-and-leaf plot, but there

is a problem. The chart doesn’t have clearly

labelled scales on the axes. She knows that the

mean of the data is 14.4, the median is 15, the

range is 15 and the mode is 20. There are 5
WTh F SaSu datavalues as the gallery opens for S days per

week and the total number of visitors was 72.

Construct a frequency table of the data and represent the data in a
stem-and-leaf plot.

o

Does the stem-and-leaf plot identify anything that the bar chart
doesn’t? Was there a benefi to representing the data in this way?

If Simone didn’t know the value of the range, explain how this
would have affected the solution.

9.3.2 Representing grouped data

@ Explore 9.4

In Section 9.2.3, we explored the percentage scores for a Physics test for
six Grade 9 classes. The descriptive statistics identified an estimate of the
mean as 52.5, the median group as 50 < x < 60 and the modal group as
80<.x < 90. Analysis of the values identified the data as asymmetrical
. because the values were different. This also implied that the test might not

have been fair. The data is given in the following table. on the horizontal axis.

Score | Frequency
>

Can you represent the data by a suitable chart? Explain your choice of
chart and whether or not it supports the staristics values.

Learners are encouraged
to explore concepts and
problems.

9 Statistics

ATLs identified. — (I

0<x=10 2
10<x<20 16
20<x<30 25
30<x=40 7
40 <x=50 7
50 < x <60 8
60<x=70 7 et
70<x =80 16 width is the difference.
80<x=90 27 betw ﬂ\:uvpel and
90 <x <100 5 uncan:

c
© Thinking skills

the incqualiy signs.

a

Meet the Series Editor:
lbrahim Waziris a leading
expertin|BMathematics.
Watch him discuss using
an exploratory approachin
the classroomin

an on-demand webinar.

Connections to other areas highlighted.

_ =

9 Statistics

* Data can be represented in different types of chart to help identify
pattcrns and trends. The choice of chart depends on the type of data

« Stem-and-leaf plots are suitable for small discrete data sets, or
continuous data sets that are rounded with a relatively small range. If the

data setis lai

anised with large frequency values or the range is
too large, the ste leaf plot becomes tao erowded, or has too many

re hidden.

stems and the ps

* Representing grouped data in the form of a histogram would be more

effective for identifying patterns for these data sets.

@ Worked example 9.5

. The OEGD publishes Fgareslfor worl average salarics eath yeari e 2 e

for 2019 (given in USS) are summarised below: The table shows the average
salary range and the number of countries with this average salary range.

Salary USS | Number of countries

s
30,000 < § < 40,000 6
40,000 < § < 50,000 7
9

4

50,000 < § < 60,000
60,000 < § < 70,000

a Explain why these data cannot be represented by a stem-and-leaf plot.
b Explain why a histogram with the bars touching would be most
suitable for this type of data.

© Represent the data with a histogram and describe any fearures.

20,000 < § < 30,000

Solution

“The data given in the table s continuous. A stem-and-leaf plot is more
suitable for discrete data. The data is grouped because it is continuous and
there is no distinet separation of the groups, so a histogram is used.
Explain why continuous data cannot be casily represented by a stem-and-

leaf plot and why it can be represented by a histogram.

® ators to
represent this data.

= _

Rescarch frequency density from a reputable online source and
construct a second histogram with the frequency density value on

the vertical axis.

Compare the two histograms and explain why histograms with
unequal group widths are plotted with frequency density rather

than frequency on the vertical axis.

Clearand structured

worked examples
throughout.

Hint boxes help
learners tackle
problems.

Check your knowledge questions at the end of each chapter to
checkunderstanding and put learning into practice.

a  The circumference of your head

b Your hat size

2 Check your knowledge questions

1 State whether cach set of data is discrete or continuous.

© The number of cars bringing students to school in the morning,

d The time taken to travel to school

of highly experienced authors and
teachers, andled by Series Editor,
[brahim Wazir, this series fully
matches the 2020 Guide.

Statement of inquiry
and inquiry questions
foreach chapter.

GOOD TO KNOW

o BothourlBMYP Mathematics and IB Diploma Mathematics
resources follow the same inquiry-led approach.

o Findlbrahim Wazir's mapping document matching our MYP
and DP Mathematics resources to the US Common Core [ ]

Standards at pearsoninternational-schools.com/myp.

Learn more at: pearsoninternational-schools.com/myp

QR codes linking
to additional digital
resources.

End of chapter
checklists to help
learners track
their progress.

Tcan classify data as discrete or continuous.

T can identify the mode of a set of discrete data
Tcan find the median of a set of discrete data.
Tan calculate the mean of a set of discrete data,
T can identify a leading question in a survey:

Ican design questions that are concise and targeted
o the survey needs.

1 can explain the importance of eliminating bias
from a survey:

I can identify data as primary or secondary

I can critically evaluate the source of secondary

Tcan organise data into frequency tables

I can identify the modal group of a grouped data
set.

Tcan calculate the mean of data from a frequency
table.

I can determine the median of data from a
frequency table using the cumulaive frequencies

Tknow that the mean, median and mode are.
measures of central tendency

_ Self assessment

Tean find the range of a data set.
Tknow that the range is a measure of dispersion.

T can estimate the mean of a set of grouped data
from a frequency table.

T can estimate the median of a set of grouped
data from a frequency table by using camulative
frequencies.

I can represent discrete data in the form of a stem-
and-leaf plot.

Tean represent two sets of data on a back-to-back
stem-and-leaf plot and compare them.

I can determine the mean, median and mode of a
data set from the stem-and-leaf plot.

Tcan explain why a stem-and-leaf plotis not
suitable for displaying grouped data

I can represent grouped data with a histogram.

T can explain why a histogram is drawn with bars
touching to represent continuous data.

Tean use a histogram to identify the modal group.
of a grouped data ser.

I can identify key information from a histogram to
be able to represent the data in a frequency table

Learn more at: pearsoninternational-schools.com/myp

~

Find the mean, median, mode and range of the following data sets.

a [ [as[as[23[31[35[4s[4se0|

b5 s [nlalnls[nlnelal

Explain your choice.

Survey information

State which question, A or B, is the better question for cach survey.

uestion A uestion B
o] Q Q
a Theageof What age are you? | Which age group
the person matches your age?

completing the

survey

O under 18
O 18060
O over 60

b Do people Igive part of my
donate to monthly allowance to |0 a charity?
charitics? charity.

Do you?

Do you donate money

ves O
o O

If a hotel was

Was everything as you

Did you go into town

ok expected? for the evening?
ves O ves O
o O no O
d Iftheyhave | Have youscenStar | Yoda like do you?
seen a film ‘Wars?

w O
w O

w O
w O

e __ !
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IB Diploma Programme
co-publishedresources

We’'re proud to be an official co-publisher for the IB Diploma Programme, working in
close cooperation with the IB since 2022. Our co-published resources are designed
to support educators andinspire learners every step of the way.

This year, we're expanding on our range of co-published resources even more with our brand-new
History series.

All our co-published resources have undergone a thorough quality check by the IB. This ensures that they:

e alignfully with the latest curriculum, covering all e havebeenreviewedand approved by IB subject
the essentiallearning objectives; matter experts;

e havesuccessfullypassedtheIB’s e areappropriate forIBWorld Schools
comprehensive quality-assurance evaluation; worldwide.

m First teachingin 2026 First assessmentin 2027

e DP History e DPPsychology

' bsychoic?g

for the IB Diploma Programme

P Pearson

Firstassessmentsin 2026 Also available
e DP Environmental Systems and Societies e TOK: Exhibition
e DP Global Politics Game. "
e Theory of S
Knowledge. Praparation for the 18 TOK

Irtarnal Assiysmant

ok Py

The Exhibition Game:

bal in the World

Learn more at: pearsoninternational-schools.com/diploma

Forthe IB Diploma
Programme

Core Curriculum Theory of Knowledge

B

Look out forthe IB

- Da'E Cooperationlogo on
'\‘ﬂ’ w REVISED J./ the front covers of our
aRA - EDITION — co-publishedresources.
StudiesinLanguage and Literature Language Acquisition

)/
e

Individuals and Societies

Sciences

STANDARD LEVEL

Mathematics
Included with each title:
STANDARD LEVEL
» Studentbook: printand/or digital.
. - T SRS . Digital resources to support teaching and
=1 revision.
i i

o eBook offered with a2-year subscription,

I
Mt : Mathematics andincluded with the purchase of the print
title or available as a separate purchase.

Learn more at: pearsoninternational-schools.com/diploma
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Theory of
Knowledge

Written by an extremely experienced authoring team, whichincludes
examiners, curriculumreviewers and workshop leaders Sue Bastian,

Julian Kitching and Ric Sims.

Updatedin 2024 with new technological and cultural examples to better
reflectand represent globallearners, and clearerlanguage to improve

accessibility for EAL students.

Provides learners with comprehensive coverage of the knowledge
framework and includes examples of knowledge questions to help students
recognise and decipher them.

Supportyourlearners as they explore the latest Theory of Knowledge Subject
Guide with ourrevised edition, written by experts and updated in cooperation
with the|Bin2024.

I-Hh k% e
Theory of
Knowledge

P 1varsr

Teacheslearners how to prepare and evaluate theirwork with support for
the essay and the exhibition assessment, helping them to develop lifelong

academic skills.

Provides full coverage of the 2020 Subject Guide including the Core,
Optionalthemes, and Areas of Knowledge.

Each chapteris structured to match

the knowledge framework.

Knowledge questions

+ How can it be thatscientific knowledge changes over time?

knowledge?
finds

the
area of knowledge?

eliminate all ambiguity?

St

Methods and tools 1

terms about s per

it fundamentally from other types of knowledge.

Thi
titl: The Scientific Method. Bef

Activity 2

hypothesis i b

How does

We shall deal with four of them:

method

Hypothetico-deductive method
The it tool i someth

Asimpl
when you apply it o more ¢

Recall
something useful

Awealth of ideas forindividual
and class activities.

m Natural sciences

Scan this code
to access free
trials

-

2 4

>
Design
Experiment

o
t*
»

e, the hy The

ofthefirst. ey Furth

This model mig}

but what about your theory classes? Where do they it in? We saw that we needed

Extrainformation forinterest
and furtherreading.

Learn more at: pearsoninternational-schools.com/tok

Chapters dedicated to
support for the essay and
exhibition assessments.

Assessment — Exhibition

the world, but the many meanings that it transmits have been overshadowed by its
usage by the national socialists in Nazi Germany in the 1930 and 1940s, and hence
with th and atrocities that they d. Such an connection
of asymbol to a particular set of circumstances can interfere with the message it was
originally intended to convey, and hence disturb the organisation of knowledge ina
different cultural context.

Reference:
fric: Objects@632/26/displayDate-

ascztstate:flow=8b789¢5f-¢870-41da-ba2d-2d72629fa493

Word count = 839

‘With the first two objects, the candidate focuses on classifcation and how it can shape our
knowledge. In the first object the candidate departs from the inital object, weakening the
focus. It could be argued that in these cases the classification reflects prior existing sates

of affars i the world more than it changes them. The third object suggests assaciation or
representation rather than classification which constitutes a problem, The use of objects from
the immediate environment may stimulate discussion when the exhibition is showcased

for other TOK students or a wider constituency in the school community. There is a missed
opportunity to use about 100 more words to embelish the exhibition

Example E: Knowledge and religion

IA Prompt #8: To what extent is certainty attainable?

Object 1: Grandmother’s Bible

The first object in my exhibition is my
grandmother's Bible. Sunday visits to
church were common during my early
childhood, and by the time 1 was 15 there
were lessons from the minister leading up
to confirmation. Throughout all of this, I
was more confused than convinced. The
stakes seemed high. I needed to know. I
confided my doubts to my grandmother
who led me to her Bible and placed her
hands on the book, a very large ook, and
said, See. These words are a light unto my path. It says so right here. I didn't see. How
was her certainty possible? I read the book over the summer. I still was not certain. ‘But
grandmother; 1 said, ‘bad things happen. She just looked at me.

Questions arose: what must i feellike to be certain? How and why does this condition
clude others? How does one dimension of certainty, say,in religion, attach to a
disposition to belicve claims from lsewhere? What other high-stakes claims are
impossible to believe except through an act of uncritical belief? s there an afterlife?
Am la good person? Who/what created the universe? Is there a meaning to life? Why
does it matter? What would count as evidence? Maybe it's all around me and I don't see
it. That's what my grandmother said.

elgon This object and the circumstances described above concern the pursuit or attainment

ical certainty in which one is completely sure of something. An important

feature of this kind of certainty is that it can be held even if the person who is certain is

actually wrong.

Reference:

centerforinquiry.org/blog/religious_certainty_is_a_dangerous_weapon/

Object 2: Godel's ontological proof of God

My second objectis an ontological proof for
the existence of God offered by the Austrian

A1 (Ple) A DIl = () =+ PL6)
Ax2. Plog) = <Ple)

‘mathematician, Kurt Godel. An ontological [Th.1. Ple) = 0 3¢ ¢ts)

proof is one in which the conclusion is DF1. Gl VelPly) = o))
Ax3 PG

reached from starting premises arrived at
by rational thought rather than empirical
observation. These premises may be
thought of as axioms in a similar fashion

to those found in mathematics. Godel
claimed that his proof was motivated by his
desire to construct a watertight argument

Th 4. 03 G

rather than support any personal religious

conviction that he may have harboured. The details of Godel's argument are too complex
and difficult to discuss in detail here, but it involved what is known as modal logic, the
distinction between necessary and contingent truths, and the concepts of properties

and essences. As with ontological arguments in general, criti
th

cisms of Godel's argument

focus on

. If the starting points of an

argument can be called into question, then the truth of the conclusions can be too.

This object is concerned with epistemic certainty — the attempt to arrive at knowledge
that is demonstrably true whatever the feelings or allegiance may be to it of individuals.
There have been numerous attempts to achieve this kind of certainty, often inspired

by the apparent power of logical thought as applied in other fields of knowledge. The
philosopher Bertrand Russell commented that our uneasiness with such arguments
when applied to religion is ofen undermined by our difficulty in identifying exactly
what is wrong with them. The implied question is whether logic is an appropriate
vehicle for trying to support or reject claims in the field of religion.

Reference:
lato.stanford.

Object 3: Isotope-ratio mass spectrometer

‘The final object in this exhibition is an isotope-

ratio mass spectrometer (IRMS). This device is used

to determine the ratio of different isotopes in a

sample. If the heavier isotope is radioactive, and the

rate ofits decay into the lighter isotope s known,
then an estimate of the age of the sample can be
‘made. For example, uranium-238 decays into
lead-206 with a half-lfe of 4.47 billion years,
meaning that half of the uranium will have
converted into lead over that period. The age

191

Examiners’ comments to
give further guidance.

Virtual exhibition objects to give students

ideas for their own exhibition.

Meet the expert authors

Julian Kitching - Author

Julian Kitching has beeninvolved with the IB formore than 35 years as a teacher of Biology
and TOK, DP coordinator, workshop leader, curriculum review member, author and assessor
while working at IB schoolsin Germany and Ghana. He is currently Head of the Secondary
Division at Aves International Academy in the port city of Tema, Ghana.

Ric Sims - Author

Ric Sims has taught TOK for nearly three decades, as well as Economics, Philosophy, Maths
and Music for the Diploma Programme. He has served on the examining team since the late
1990s, including more than a decade as an assessor. He has participatedin four curriculum
reviews, led workshops for TOK teachers, and is aregular keynote speaker.

Sue Bastian - Series Editor IRCUIGEIEL VATl € oG ool (e 15 LYo FoE:Te R (0B )

Sue Bastian has served the IB for over 40 years as a TOK teacher, workshop leader,
examiner, textbook authorand assessor, firstin the Philippines and later at the

UN SchoolinNew York City. She is now concentrating on designing lessons and
instructional games for the TOK classroom.

Learn more at: pearsoninternational-schools.com/tok

9


http://pearsoninternational-schools.com/tok
http://pearsoninternational-schools.com/tok

TO K EX h | b | t | on /, . What the game box contains

3 The Game box contains: 52 Object cardsincluding 2 Sample Context cards and 1blank card,

( ; a m e A\ ,/ 35 Prompt cards, Scorehseet card, and Teacher Guide.

How to play

The only game available that supports TOK assessment S——

1. Selectaprompt b

What ;:ounts
Students group into teams of four to six players and select as knowledge?
aPrompt. They discuss possible interpretations of their

Prompt and the issues about knowledge thatit raises.

I ::E-:.n lE

P a1 P a,

Prarann Paskrson

Preparaciin para la evaluacion
Intorns de TaC

Preparation for the 18 ToK Préparation & Févaluston
Internal Assasement

intorne

Sup Baatien an Robin Fregg

Object Card

2. Choose the Objects

The Exhibition Game:

The Exhibition Game:

Le jﬂl de r"'f‘“}'dﬁnm El juego oo la aEpasicin:

Eachteam chooses three Objects from the Gallery
thatlink to theirteam’s Prompt and give it a specific
real-world context.

in the World

en el mundo

in ﬂ‘le Wurld :| dans le monde rél

3. Discussinteams

e Developedby TOKexperts, Sue Bastianand Robin Press, in
cooperationwith the IB, to help your students prepare for their
TOK Internal Assessment (IA) task.

The teams justify how each of their three Objects contributes to understanding the knowledge
question that the Promptis asking.

e |tisarehearsalfortherealthing - alearning by doing - to help
students understand what they need to do to present their IA
Exhibition. 4. Presentto the group

Scanthis QR
code to access
the How to Play

Guide

o The Gameis asimulation of the Exhibition with a scoresheet
adapted from the Exhibition Assessment Instrument. The focus is
onhow TOK manifestsin the real world.

Eachteam chooses a spokesperson to present their Exhibition to the class, explaining their
justification for the inclusion of their three Objects in the Exhibition.

e Availablein English, French and Spanish.

5. Markthe Presentation

The otherteams mark the presentation based onthe Hakesdosr ks bean e

, . scoresheet, centred on the driving question: Does the i ——
@6 The size and feel andlook of the colourful images all Exhibition successfully show how TOK manifestsin the .

add to the way the game allows forimaginative responses world aound us? |
and thoughtful connections. The ideas to include one blank —
object card, and two with sample object specifications
were brilliant!

Justifies the contribution of
ibution of each
of the Objects to the Prompt / 10

@6 The Exhibition Game is a rehearsal for the real thing - a learning by
doing - to prepare students to tackle their IAwith confidence! 99

| can’t wait to use this edition of the game in my next TOK
workshop. And | know teachers always want their own copy

once they have trled Itinour sessions. 99 Sue Bastian and Robin Press, creators of The Exhibition Game

Marylinne Sinclair, TOK Workshop Leader

10 Learnmore at: pearsoninternational-schools.com/tokgame Learnmore at: pearsoninternational-schools.com/tokgame
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Literature

English A Literature

Studiesin Languages and

Written by IB expert authors to provide you and your students with

comprehensive coverage of the requirements of the latest Subject Guide.

e Keyterms fromthe Guide are explained and highlightedincluding concepts,

areas of exploration and globalissues.

e Inclusion of carefully selected, up-to-date, diverse texts toinspire learners.

e Activities to help strengthen appreciation and understanding of different

works.

e Chapterinsight summaries of the main points.

e Clearlearning objectives andlinks to TOK throughout.

¢ Detailed support forthe assessmentsincluding the Higher Level essay

guidance.

¢ Intertextual connections and globalissues highlighted.

Learning objectives at the
start of every chapter.

Detailed overview

In this chapter you will...
+ explore the question ‘Whatislterature?

+ develop h individual and

+ engage with the aims of the IB lterature course

. 1B English A: 1 d the IB philosopl

«learn how the IB lterature course s organised
+ examine course areas of exploration:

o readers, writers, and texts

o time and space

o intertextuality
+ understand how theareas of onarelinked
+ learn about the required assessments for 1B lierature:
« explore the purpose of the learner portfolio.

What is literature?

As we write this, the definition of literature is shifting and expanding to reflect the
world around us. In simple terms, literature represents the culture, practices, and
communications of people. From the Latin ‘litarituralteraturs literature translates to
“writing formed with letters’. Broadly speaking,
civilisations from Egypt to China have celebrated
literature in many forms, including texts that

are spoken or sung, Ancient Greck poets such

as Homer and Sophocles composed poems and
plays such as The lliad and Ocdipus Rex that are stil
studied today. Such literature provides a window
into different cultures and times. But literature
is more than just a marker of civilisation: it can

< Ancient texts were often

spoken before they were

rendered to written form,

introduce us to fantastical worlds that are fuelled
by pure imagination. Of course, not every book
can be considered litcrature and the definition of
what ‘makes the cut'is often elusive. When British
writer Aldous Huxley published his futuristic
novel, Brave New World, in 1932, it was regarded by
some critics as politicised propaganda. And yet
today it is hailed as a timeless classic that helped
define the dystopian genre.

The question remains: What is literature? While it is evident that instruction manuals
or banal romances do not demonstrate lterary merit,  quick internet search for a
definition produces a wide range of results, revealing that there is no one accepted
definition. For the times they are a-changin”, Bob Dylan proclaims through his music
lyrics that carned him the Nobel Prize for Literature in 2016. As the definition of
literature broadens, music and visual texts such as graphic novels are now classified as

Carefully selected, up-to-date, engaging and

diverse texts from a huge range of works.

literature. Marjane Satrapi's
graphic memoir, Persepolis, a

Satrapi’s life in Iran during and
after the Islamic Revolution, is

a prime example of this ltcrary
expansion. The work has

been translated from French

into many languages and is
widely studied in literature
programmes across the world.

© So,who and what determines
whatisliterature? Perhaps the
more important question is
“Why should we read a specific
work?In the case of Prsalis,
Satrapi's text gives a voice to
astory thatis often's

believable and relatable. As she
immerses us in emotive words
and visuals, she allows us to experience her culture and community. This doesn't just
give us a window into her world, it also gives us  better understanding of our own,
Works that affect communities of readers in this way aren't placed in literary categories
arbitrarily; they carn their place through readers and critics recognising their aesthetic
value in local and global contexts.

Activity 1 Why does literature matter?

‘While there is no one set definition of literature, consider the observations below
from literary-minded individuals across the globe who derive meaning from
literature in specific ways. For these individuals, literature:

+allows s to be open, tolisten, and to be curious' (Tracy K Smith)
+ s dangerous: it awakens a rebellious attitude in us' (Mario Vargas Llosa)
“becomes the living memory of a nation’ (Aleksandr Solzhenitsyn)

‘is one of interesting and signi fhumanity’ (P Barnurm)
“sucks you into another psyche. So the creation of empathy necessarily
influences how you'l behave to other people’ Barbara Kingsolver)

+*plays a huge role in examining difficult real-lfe issues’ (Angie Thomas)

“helps us transcend oursclves’ (Mohsin Hamid).

1) Which statement above most appeals to you? Why?

2) Create your own statement about lterature and share it with your peers.

3) What do you notice about the statements that you and your peers have
written? To what extent do they overlap or differ?

4) What does this activity reveal about the nature of literature?

5) Write your responses in your learner portfolio.

Learnmore at: pearsoninternational-schools.com/diploma
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Albert rose from his seat. He stood up tall as he opened the top drawer of the high writing In his prologue to ficciones,
cabinet. For a moment his back was again turned to me. | had the revolver ready. | fired Luis Borges contends that
with the tmost care: Albert fel without a murmur, at once. | swear that his death was The Garden of Frking
instantaneous, as if he had been struck by ightning Paths s detectve story
is readers will asistat
‘What remains s unreal and unimportant. Madden broke in and arrested me. | have been the execution, and al the
condemned to hang. Abominably, | have yet triumphed! The secret name of the city to be preliminaries, ofa e,
attacked got through to Berlin. Yesterday it was bombed. | read the news in the same English acrime whose purpose
newspapers which were trying to solve the riddle of the murder of the learned Sinologist will not be unknown to
Stephen Albert by the unknown Yu Tsun. The Chief, however, had already solved this mystery. <——T=" them, butwhich they
He knew that my problem was to shout, and that | had no other course open to me than to il not understand - it
Kill someone of that name. He does not know,for no one can, of my infinite penitence and seems o me - unti the
sickness of the heart. Iast paragraph What do

You understand about the
narrator and the choices
he makes, now that you'e
read th

Translated by Helen Temple and Ruthven Todd

Activity 16

Discuss the following questions and write down iny P

1) Given the rapport that the narrator developed with Dr Albert, why does he

shoot him?
2) How does the narrator feel about his own actions?
3) What does the last line of the text reveal about th i

of war, of cultural differences?
4) Do you think the narrator’s knowledge of his ancestor's maze-like book has any
effect on the outcome of the story? Why or why not?

abyrinth,a

T { eroment

e. The maze

n is located on Venice’s

island of San Giorgio Maggiore.

in 2011 and was

dedicated to Borges on the 25th

anniversary of his death

A manf

P
Global issue
Work with a partner and discuss the global ssuc below: Record responses i your
Learner portfolio. o produce a physical
response? To what et

Wh s it significant that so many cul d it bbled together
in this story? What do such j it tabout th ions between

— objectsT What sthe
Nationalism, war, and culture? et

69 70

Borges' 1941 flory, 7

Approaches to learning in fiction

Activity 17 Intertextual links to natural science and mathematics

Scientist Brian Greene readily admits that the idea of parallel universes has F
applications in other fields, and even mentions Borges' story by name in his book,
The Hidden Reality: Parallel Universes and the Deep Laws of the Cosmaos:

Ideas for

{/An] early version of parallel universes resonated with themes of separate lands or alerative

individual and
s e b xploed i e, loion s i et o e group activities
continue today. (My favorites since childhood include The Wizard of Oz, It's a Wonderful

Lif- the Borges story The Garden of Forking Paths) Collectivel, these and may other
works of popular culture have helped integrate the concept of parallel realiies into the throu g hout.
zeitgestand are responsie for fueling much public fascnation with the topic’

1) Ina small group, come up with a list of literary or other texts (flms, TV series)
in popular culture that explore time and space in paralle terms. What draws
audiences to such narratives?

2) Whatis the significance of discussing the physics of time and space n a lterary
context? What might such intertextual connections yield beyond ‘fuclling much
public fascination with the topic’?

In 2015, the manuscript for The Ganden of the Forking Paths was auctioned in New
York for an estimated $200,000-300,000. Beyond its merits as a quality detective

Connections
fiction story, it is perhaps best known as the first example of hypertext, a key

boxes highlight
component of the World Wide Web that links one tex to another i a seemingly
endless maze. aspects of the

Intertextual research activity:

Using the QR code and the Internet, research Borges' connection to hypertext. text that ask

1) What types of articles did you find? Which subject areas are represented?

2) To what extent did thi i your ling of B Iearners to make
The Garden of Forking Paths?

connections.

3) Whyisit significant that Borges, a man of lterature,is often cited as the original
source for the idea of hypertext?

Activity 18 Lost and found in translation

For this activity you will ead two dif ish translations of the last paragraph
of The Garden of Forki then use  chart to comp: findings. Translation

job i y
meaning of the original text, meanings of words are often not exact,so different

below, consider the following:

1) To what extent can different translations of the same text affect meaning?

TOK links. Links to additional resources.

Free independent study pack

Help your students develop the IB Learner Profile
traits with a FREE independent study pack, written
by our expert authors. Download it at
pearsoninternational-schools.com/diploma

About the authors

L Jan Adkins

L

Jan Adkinsis now retired after
teaching English for 40 years,

Janwas an Assistant Examiner for
15 years and hasled training workshops for 25
years. Sheis the recipient of the Robert O Lawton
Award for Teaching Excellence at Florida State
University, and the Teaching Excellence Award at
Eckerd College.

including 24 years teaching IB English.

Michele Lackovic

Michele Lackovic currently
teaches IB Diploma Programme
courses, coordinates the CAS
programme, and chairs the
English Department at Suncoast Community
High SchoolinFlorida. She also leads teacher
training workshops and marks IB English A
Literature exams as well as Extended Essays.
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Language Acquisition

English, French and Spanish B

Ourresources are fully tailored to the 2018 Subject Guide, to teach

and practise the key skills required for the reading, writing and listening

assessments.

e Contains authentic text extracts, accompanied by a broad range of exercises,
plus audio files forlistening assessment practice in the eBook, to help
students of all abilities prepare for their end of course assessment.

e Suitable for Standard Level and Higher Level students with clearly

distinguished content.

e Supportforthelnternal Assessment.

TOK links
throughout.

Does anguage influence
the way we think? Read
What it means to be a
Cuban-American-Costa
Rican before discussing
this ith a partner.

Personal - Reflection |

Figure 1.2 Dried flowers in a
an market

Identities

-ing form
Complete these sentences using a suitable verb in the -ing form
1 Try to stop him

2 Ilike my teacher grammar to me.

3 He keeps the central heating _____all winter.
4 The girl couldn't forgive the boy for her phone.
5 Imiss her me to school in the mornings.

by Alegria Lores

Below are the reflections of an educator who now lives in Costa Rica.

Do you know where that is? Look online to find the location and see what else you can
discover about Costa Rica.

What it means to be a Cuban-American-Costa Rican
by Alegria Lores

Answering the question 'What is your native language?' is difficult for me. During
my early years, my mother spoke to me in English and my father spoke to me in
Spanish. She was from Minnesota, USA, and he was from Cuba. They lived in a
Spanish-speaking area of Tangiers, Morocco, but we moved to New York City when
I was three. There we lived among Hispanics, but school was in English. When | was
nine my family moved to Costa Rica, where we settled. | married a Costa Rican and
eventually adopted the Costa Rican citizenship in addition to my US citizenship.

My life has continued in this fashion, always immersed in a bilingual and bicultural
environment. Depending on where it is, | become somewhat more fluent in that
language — English or Spanish.

The advantages? Being equally comfortable attending school in either language,
being able to translate and interpret in those languages, and the ability to have
friends from many countries.

The disadvantages? Not identifying 100% with any one culture, feeling a bit like an
outsider wherever | ive, and people commenting ‘You have a different accent!’

Would | choose to have it any other way? Absolutely not! | consider myself
extremely fortunate to have had the opportunity to live and learn in two cultures
and, as a result, be comfortable in both almost effortlessly!

E

Tips for writing
different text types.

Paper 1 practice task

Write a personal blog reflecting on your first language as it relates to your identity.

Think about the following questions, plus any other ideas of your own when

writing your blog.

+ How does your life compare with Alegria’s?

+  How many countries have you lived in and how many languages have you
learned?

Do you agree with the advantages and disadvantages Alegria mentions? If not,
explain your opinion.

+  SLstudents should write 250 — 400 words. HL students should write 450 - 600
words.

Tips for writing a blog

+ Ablogisan online journal or informational website. It is usually started by one
person who may then invite others to add their thoughts or comments.

+ Before you start, decide:

« why you are writing

*  what you want to say

+  which facts you want to include.

Organize your ideas into paragraphs with key information and supporting details.

Give your blog a strong heading and remember that people write blogs because

they feel strongly about the topic.
+ Ablogis written in formal or semi-formal English. You can use phrases such as 1
strongly feel’or ‘it is my opinion’ because the style is often like a newspaper article.
* You must remember to show your knowledge of English by thinking about your

choice of vocabulary and your use of correct grammar.
How is our identity formed?

Paper 2 practice listening task (1.1) - Alumni Speech Day

You will hear a speech made by an alumnus at his old school's Speech Day.

1 Complete the following gaps with words from his speech. Use no more than three

words for each gap.

a Lifein an office working at a desk is now (1).

b 1was shy, physically weak, rather overweight, and (2) any kind of self-
confidence.

¢ Igrew older of course, but that alone wouldn’t (4).

d Twould still have been the boy people laughed at, who wasn't (5) anything, and
was afraid of everybody.

e Sport was really popular then, as it is now, but PE classes were (6) to put it
mildly.

‘What has Martin been doing since he left school?

List three of the problems Martin had as a teenager.

‘What did Martin do to escape his problems?

‘What effect did running have on Martin's self-confidence?

What is the real lesson the friend taught Martin?

ERC R

Packed full of exam
practice tasks.

Learnmore at: pearsoninternational-schools.com/diploma

nglish B

French B and Spanish B

Ourunique French and Spanish Workbooks provide
flexible and focused independent practice to prepare your
students for their end of course assessments.

Exercises to prepare students for the reading, writing and listening
assessments - with QR codes linking to extra content online, including audio.

Students are encouraged to make the workbooks their own, writingin

Francai

for the B Diploma

Workbook

answers, highlighting and making notes - perfect forrevision.

The structure of the workbooks by prescribed

theme means they can be used alongside, rather

thaninstead of, otherresources.

TOK linksintegrated throughout.

n Expériences

80

Engaging, write-in format.

Séance échauffement

Activité 1 : Immigration et vocabulaire

Regardez ces photos.

Clest ol ? Clest quoi ?

Quels mots vous viennent  fesprit ? Justifiez. (8 mots ou concepts)

Exemple : Un bidonville - Les personnes vivent dans des tentes de fortune et dans des
conditions de vie insalubres. On dirait un bidonville.

Activité 2 : Immigration et définitions

1 Reliez les mots de la colonne de gauche a leur définition (dans le contexte de

fimmigration).

1 un(e) sans-papier | Exemple:d

a

Ligne « imaginaire » qui sépare un pays d'un
autre pays

2 fuirson pays

3

Personne qui a entamé une démarche légale
pour obtenir lautorisation de résider dans
un pays

3 Texil

-

Renvoyer quelquun dans son pays d'origine

4 un(e) réfugié(c)

a

Personne qui est entrée illégalement
(clandestinement) dans un pays

5 un(e) demandeur |
demandeuse d'asile

®

Situation de quelqu'un qui a été forcé de quitter
son pays

6 un(c) expatrié(c)

Y

Action de quitter son pays, souvent pour des
raisons humanitaires ou politiques

7 accueillir

w

Personne qui faitle choix de s'exiler pour des
raisons professionnelles

8 un(e) étranger |

=

11 elle peut étre politique ou climatique. Il clle
aéé contraint(e) de quitter son pays dorigine et
ne peut pas y retourner.

9 une frontiére

Recevoir une personne | accepter un étranger
sur son territoire

10 expulser

Personne qui vient d'un autre pays, ou d'une
autre communauté ou d'un autre groupe.
Personne qui ne miest pas familiére

2 Choisissez quatre des mots de Fexercice 1 et écrivez quatre phrases pour exprimer

une opinion sur limmigration.

Learn more at: pearsoninternational-schools.com/diploma
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Workbook

Scantoaccess
Free Spanish B
Mini Unit Plans

2.2 L'immigration en question

Activité 3 : Pourquoi partir ?

1 Réfléchissez aux raisons qui poussent parfois les gens  quitter leur pays natal
Dressez une liste de huit raisons.

N

Avec un(e) partenaire, essayez de justifier ces raisons. Le role de votre partenaire
est d'essayer de vous convaincre que ce n'est pas une bonne idée et de contrecarrer
vos arguments.
Exemple : En Europe, je pourrais trouver du travail et gagner de fargent.
Tu 'as pas les qualifications requises et le taux de chomage est élevé en
Europe.

Avantages et problémes
1 Faites une liste de cing avantages et cing problémes que pose limmigration :
+ pour le pays ol les personnes immigrent
* pour le pays dont les personnes sont originaires
Aloral, justifiez / illustrez chacune de vos réponses.
Pour le pays ol les personnes immigrent

sienears O eeomiwes

Exemple : un surcroft de main-d'euvre

pour le pays diaccueil

Pour le pays dont les personnes sont originaires

— O eomtws

Exemple : La personne qui a émigré
peut envoyer de largent a sa famille
restée « au pays ».

New vocabulary explained.

Approches de
Iapprentissage

Compétences de
communication

convainere - persuader
contrecarrer un

argument - dorner un
argument contraire / opposé

{ Grammaire en contexte :

Adjectifs démonstratifs
»p.96

ce bateau

ce - adjectif démonstratif

deésigne une personne / ou un

objet en particulier

Masculin' ce bateau

Masculin + voyelle ou ' muet

cethomme / cet enfant

Féminin: cette femme

Masculin et féminin plurie!

ces bateau/ ces femmes

I'apprentissage
Compétences de.
communication et de
collaboration

ATLs identified.
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Individuals and
Societies

NEW TITLES

Provide a deeperunderstanding of human environments, society

and history.

History m 15
o Brand—newHistoryférﬂtheIBDiplomaProgrammetitlesdevelopedin

cooperationwith the IB for the new Subject Guide, first teaching 2026, first
examinations 2028.

See pages18-19

Psychology

A\

e Writtenby experiénced IB teachers, examiners and curriculum specialists, this
third edition of our Psychology for the IB Diploma Programme student book
has been developed forthe 2025 Subject Guide for first assessmentin 2027.

Seepagel7

Environmental Systems and Societies Jb

e The third edition of our popular Environmental Systems and Societies forthe
IB Diploma Programme student book, fully revised in line with the 2024
Subject Guide, and providing comprehensive coverage of all eight topics and
the HL lenses.

See page 20

Global Politics

e Writtenby experiencéd IB teachers, this brand-new title has been developed
forthe new 2024 Subject Guide first assessment in 2026.

See page 21

Business Management

e Afirsteditionforthe 2022 Subject Guide, using sustainable and ethical case
studies to bring Business Management to life.

See page 22

Learn more at: pearsoninternational-schools.com/diploma
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Psychology
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This latest edition has been developed in cooperation with
the IBinline with the 2025 Subject Guide.

e Written by experienced teachers, it provides thorough explanations of
concepts, contents and contexts, as well as providing detailed examples to
show how these interrelate. HL concepts are also explored in detail.

e Keystudies are outlined and there are detailed examples of differentresearch
methods used by Psychology experts and professionals to help students form
ideas for theirownresearch methodology.

e Feature boxes help students to focus on specific areas of learning like TOK and
critical thinking.

e Varied activities and comprehensive review questions help learners to
recall what they have learned and consider their learning from different
perspectives.

e Assessment support towards the end of the bookincludes advice on the exam
at Standard and Higher Level, the IA, EEand TOK.

* Answersto practice questions are available in the eBook.

Conceptual questions link the content to the six key concepts
in Psychology. Understanding how these concepts connect to
contents and contexts is key to understanding the subject.

- Sociocultural Approach

CAS activity 49
Dis:

'Psycho'lo-gy

for the IB Diploma n

P Pearson

==
5

Edition

Scan this code
to sighuptoa
free trial

Responsibility

TOK boxes help learners to see
Psychology studies and researchin
the wider context of their learning.

Activities allow learners to deepen
theirknowledge of Psychology

Interesting facts in the
margin provide extra

Concept-related terms

Ethical principles

independently or through discussion

insight and background

within their class.

to the subject.

Learn more at: pearsoninternational-schools.com/diploma
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History

Our brand-new History for the IB Diploma
Programme titles have been developedin
cooperation with the IB for the new Subject Guide,
first teaching 2026, first examinations 2028.

Written by experienced IB educators and examiners, our new series
offers curriculum coverage with engaging features that help
learners focus onthe new Subject Guide.

e Clearstructure: Inquiry questions, topics, and content are
matched to the Guide and clearly labelled for easy navigation.

e Conceptualfocus: Dedicated boxes explore links to the four
historical concepts to supportidea development.

e Skillsinaction: Activities aligned with Approaches to Learning
help build thinking, communication, social, self-management,
andresearch skills.

e Historical skills: Prompts encourage learners to use evidence,
make connections, evaluate arguments, and ask questions.

¢ Checkpoints: Quick questions throughout the text help
consolidate understanding.

e Exampractice: Realistic questions prepare learners for
assessment and build confidence.

- The First World War

Key Concepts # Key concepts: Cause and consequence, Continuity and
|d e nt |f| ed fo reac h change, Perspectives, Significance
Chapter to help Inquiry question: Why did conflict emerge?
learners focus. e N
Line of inquiry: Political factors
Figure 1.1 Europe in 1500,
Activity 1 (&) Thinking skils, Research skills
Find amap of Europe as itis today to compare with Figure 1.1, a map of Europe in 1900.
satanceer (@) What differences do you see in the frontiers of Germany?
Inf . b . iance of ’;“" (b) How many modern countries now occupy Austria-Hungary as it was in 1900?
Nformation DOXes — mmmff rrocreoncs (e e ot e e ome ot me - s e
single county or group list the differences.
for extra context ey @ Why R ORI W
dint t e powerul that ean Ottoman Empire and Russia?
andinterest. ohen appen bocnss
acountry either, (a) is
E”W‘;“g:fi‘e"““z‘v‘::: Long-term political factor 1: The rise of nationalism and
confident of victory or (b) militarism in Europe
feels that a rival country is Germany, 1871-88

Germany was a relatively new country in 1914. It had only become unified in 1871,
after defeating France in the Franco-Prussian War. This war led to the founding of

nce of
ower i threaten N )
E the German Empire. Germany's rise to power was not only political. It also became a

18 Learnmore at: pearsoninternational-schools.com/diploma

The Americ

I

Europe

P

o— Inquiry questions,

Lines of inquiry and
Specified content
clarly labelled for
easy navigation.

Activities linked to
the ATL skills to help
learners engage
with the content.

Withindividual titles covering areas in each of the three exam papers,
you can be confident that yourlearners’ interests are covered.

Paper1- Focused Study Paper 3 HL - Regional Study

Political and The Americas

Economic Transitions
Europe

Independence and Identity Asia and Oceania

(digital teacher pack only)

Africa and the Middle East
(digital teacher pack only)

Paper 2 - Thematic study
Conflict (from 750 CE onwards)

Scan this code
to find out more

Authoritarian Rule
(from 1750 CE onwards)

The Second World War in Asia-Pacific, 1941-45

The Second World War in Asia-Pacific, 1941-45 _

o— Hints for success.
o Historical skills boxes wtheus et yofite
identify opportunities el icory N

The atomic bomb

forlearners to
demonstrate
effective use of skills.

@ Mg st

1. What factors were influencing Hirohito's thinking about whether to surrender
August 19457

2. Which two)?

Inquiry question: How did the conflict affect
people’s lives?

vn by the Allied island-hopping elo Conceptual focus: Perspectives

1942-45 Th 3 L of the war on peop

and postwar, but
e s

historians must investigate and interpret.

- The First World War

Checkpoints Conceptual focus boxes
to help review explore inquiry-based
and consolidate . links to the four historical
understanding. el B concepts.
] response. . (6 marks)
response. o (6 marks)
Support your response. . (6 marks)
4. Analyze how people can be historically significant because of their impact. Use
pl pe . (6 :marks)

Section B
Part1

Use the First World War

1. Explain how economic factors caused the conflict to arise. (4 marks) . .
2 Bplin hon P Exam practice questions
3. Explain P the confl (4 marks)

Part2

help learners become
e e e e T familiar with the questions
e s s oo ST they are likely to encounter
o intheir exams.

response. marks)
2 To inal the most
t way in which conflit affected people’ lives? Use at least two.
different conflicts from two different regions to support your response.
(15 marks)

Learn more at: pearsoninternational-schools.com/diploma
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Environmental

- . GlopbalPolitics
Systems and Societies B

Fully revisedinline with the 2024 Subject Guide, this latest edition has been Written by experienced IB teachers, this title has been developed forthe 2024
developedin cooperation with the IB. Subject Guide in cooperation with the IB.

e Matchedto the syllabus outline to provide great flexibility, it offers
full coverage of the Core, Thematic Studies, the Internal Assessment
Engagement Project, and the Higher Level Extension.

e Written by experienced IB teachers and examiners, it provides full coverage of
all eight topics and the Higher Level lenses, with allnew Higher Level content
covered andlabelled for clear differentiation.

e Learningoutcomeslisted at the start of each chapter, and clear links
between concepts and HL themes, help learners focus and build a strong
network of knowledge.

e Self-containedreal-world examples putlearning into context, encouraging
critical thinking and building awareness of environmental issues.

e Tried-and-tested feature boxes boost engagementin the classroom, helping

¥
learners to deepen theirunderstanding of key themes and concepts. e Feature boxes provide extra support, context, and interest, while Activity Global POHU{"S‘

boxes encourage learners to put knowledge into practice and show their

e Guiding Questions showing the links between new and previous knowledge, understanding of key issues.

and connections between concepts and topics, encourage an active
investigation of the content covered.

e Casestudiesincluderoom for additional individual research helping learners
make connections with the practical application of global

e Chaptersdedicatedto TOK, the IA EE, and exam strategies offerlearners politics issues.

effective support with theirassessments.
* Additional chapters dedicated to Paper], Paper 2, Paper 3, TOK and the EE,

plus awide variety of practice questions throughout, offerlearners support
fortheirassessments.

e Exercisesand practice questions, including past-paper questions, provide
opportunities for formative and summative assessment. Answers are available
inthe eBook.

* eBookresourcesinclude additional teacher support and auto-marked
quizzes. Scan this code to

access free teaching
and learning
support

e eBookresourcesinclude downloadable activities and auto-marked quizzes.

Scan this code to
access teaching
and learning
support

- Peace and conflict Thematic studies -

[

Peace, Negative peace, Positive Peace, Violence, Conllict, War, Genocide, Terrorism,
Resolution, Non-Violence

@—— Keyfactboxes

Inputs of information to
ent on defining peace, it i clear that peace s underfunded,

en though a state of peace is what most humans want,

bout how best
information flows cause
Itis possible that
group processing butit s unlikely

em phasise the main 1 this chapter you will learn abou
. fora full RVt d1
ial sys ore general than ecosystems. E
o o learni : 4 Activities throughout.
1 mal aled ) earning pomts an + theideaof| b d the R Ty violence, o the ab T —
G hnology-b: ian (agriculture-based); q i that exists betwween peace and anymhcr hallenge faced around the of violence. Iis seen as a state of harmony in which the actors involved enjoy
gy and matter we seein prov|de definitions of i[5 develpmenl pavestycrushty respect o hiaran sghial he relfive € quity) anlhere justice ruleshYetas we have seen) peace means
flows of i deas and environment etc) different things to different people. When we talk about peace, do we mean
¢ scales and b + the difference between negative and positive eace, and how these reate to the world peace, peace between and among communities, an ‘outer peace? Or
in key te rms existence of conflict do we mean individual or ‘inner peace”? When trying to understand peace, it
ecosystems, while in social symmuhmam socmHevﬂs\ in society. Both systems * the nature and transformation of conflicts as part of human ‘nature, while is important to consider that its meaning is highly contested and depends on
contain ducer al ¢ responsible f ipl that can though in cases it context. Write down your own definition of peace and compare it to that of a
new input such as ideas, film; ot and documentren Consumrs s and rable by some classmate or an organization that works for peace. Analyse how the definitions
process this information, . rhecnmpkx-wofconlhcubyanalyz-ngrhemmc:wf -olence the wide range are different or similar and evaluate what the reasons behind any differences
of thatcan dh thatcan could be.
trigger, escalate, and intensify a conflict
. rheexlsr:ncecfconlhclorhenhanalmzd:onﬂlcr K faCt bOXeS
i H i all desire as h why do we inarmec
1.1.8 Environmental perspectives (worldviews) + important concept s ol . hy & 7 d ey
S ronmen —) o and i . :
and their categories .
J 3 - why conflcs uch  common parof gl plics I 2001, A uthorand ousnlisChis Hedges st "W s Forc Th summarise the main
1o add i h l Us M ing"". In this boo kh states that e and individuals

Environmental perspectives (worldviews) can be classified into the broad categories of f :
: . ‘which conflicts and actors relate to one another across time nificance, a ra amndvxuhﬂ cans scwhc re. Butin earnlng pOIntS,

affecting our s k' , P : I I this, he presents
Technocentrists believe that technology will keep pace with and provide solutions critical evaluation of s e,y o r. Throughout
The systems appmach isexplainedin decil on pages . AnEVS, ke all systems,is problems. E d and distrust others have not istor; nd zed the horrors at times even its
an assembly n\h\p etween them, which together constitute a modemlarg: scale technology;thy prefe o work withnaturalemvironmental \ peaceis s ) i ds,not
" d st Th bythe ystems to solve problems and to do this before (-pn)blcms get out of contre ol Thy only: flict and violence, but devel I
processing of i np\usand gmcmmdcuswnsand evaluations. include both Prvpvﬂls on how to solve war are abundant and many have been implemented
anthropocentrist believes humanxmusrsusmm«Uy manage (hcglobal sysrrm and at times successfull Day rles Webel state, some
EVSinputsare this migh b throug ormentl ssltion nd gstion. Debac mocbecnim i r:mkrg e
© oeaton ged sothat o b . asible cnough, or they have pred in the right
ducato problms an b e ugh Perhaps this ris TOKboxes encourage
\;urld ews and a very lucrative one, while peace is not. Whare er the reasons,
+ the i -chnocentrist approach is sometimes termed a cornucopian view - a -ast in some form, is possible and we must keep thinking that way for H H
L s o i Hints for success Whatispeacer . ’ P kg hat vy consideration of
* economic factors . .
+ socio-political actors(the nteraction ofsocial and poliica factors; for xarnple, ._ Peace means different things to different people. In some societes,peace refers o resenting peace and war a3 opposit points may not be helpful nachicving knowled geissuesin
communism, capitalism) of it. E boxes. the absence of an armed conflct or war, while for others, particularly those in which peace. Instead, we should look at peace and war as a continuum or a spectrum, in
be controlled so that armed conflict hasn't happened for a long time, peace refers to the absence of other con t ext .

+ religious texts and doctrine.
tmaterialism and forms of non-violent conflit (such as protests or institutional discrimination), and the

the

EVS outputs are: have a cor blem-solving. At the other end tence of lasting security for people and nations. Measuring a state of peace depends
are the deep ecologists, such as Norwegian philos ph r Arne Neess, who put more
© judgements value on nature than humanity.
+ positions
+ choices .
courrses of action on how 10 act regard issues. ?
10 1

o Learning outcomes at the start of each
Global application boxes help chapter link to the concepts.
learners make real-world links.
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Business Management Economics

Developed forthe 2022 Subject Guide, using sustainable and ethical case studies Latest edition fully matched to the 2020 Subject Guide, designed to
to bring Business Management to life. develop students’ understanding of real-world Economics.

e Written andreviewed by experienced IB teachers with combined IB e Written by highly experienced authors.
experience of more than 50 years, using our tried-and-tested approach to the

Diploma Programme in this subject for the first time. e Well-structured and signposted material based around clearlearning

: Syl outcomes.
e Comprehensive coverage of the five course units and a clear introduction to . q\, ’f

the business management toolkit, which is signposted throughout. : . _"T * Clearly differentiated content for both Standard Level and Higher Level

learners.

Clearly differentiated Higher Level content. FRT RS e =
’ early cliterentiated Highert-evel conten L T e Specifically developed forinternational learners with global examples and

e Emphasis on conceptual understanding and inquiry questions to focus Business case studies.

. . . Managemen
learners and transform them into active thinkers. ]quJ et )
e Glossary of key Economics terms.

P Frars

° Int tedref toTOKandtheIBL Profile th hout.
ntegratedreferencesto and the IB Learner Profile throughou « Linksto TOK highlighted throughout.

e Sustainable and ethical case studies bring the subject tolife in context, and

help to build awareness of real-world business management e Specific guidance onlinternal and External Assessment (Papers 1,2 and 3 and

the EE), including practice exam questions.

e Guidanceonlnternal and External Assessment, including practice
exam-style questions. Answers to practice questions can be foundin
the eBook.

e Worksheets, revision quizzes and links to online videos in the eBook.

* Linkstoengagingonline resources to consolidate knowledge and

explore topics further. Scan this code

to accessfree
trials

Scan this code
to access free

e Fullglossary of subject-specific terms. l
trials

Up-to-date global case studies bring the learning to life.

m Macroeconomic objective: low unemployment

- Introduction to business management

sold). Natural resources without wother Examples of people who are part o the Figure 15.1 can be compared with confidence despite the factthat the igures reported
+ Butracts and uses atural resources I theprimary secto,thee s not et b e R b ethods of collection.
s rice of the product sold sales clerk, who s also going to college, i part of the labour force
= Areas for furth
sector + Afull-time nurse i part of the labour force because he is employed tiational suchas . i rfur r
fem"da'y sector § Al closed and wh ing for jobs atother firms is he education levels of and th the economy. eastorturthe
S Y s ol 4 sart of the labour force wse she is unemployed. among others. H H
* Produces goods from natural resources resources and raw material provided by the primary sector For example, a business - et companies for his frtjob s part Inquiry or research
—y - ample: e manfactrs and e m«r‘cv s i “:.b rar into bottled orange ofthe labour e becaus he s unemployed. P Joniep h|gh||ghte d
juice is a secondary sector us Worked e 15,1 )
sector Examples of people who are not part of the labour force include the following, =
T transformed before being In 2019, Brazil talled 106 mill I
o sold to customers. ight be local or has ; of the isnot The number of people of working age, but who were unable to find work
«Providessenices made it common to rade these goods with diffeent parts of the world (the unemployed f Brazil totaled 12751,800.
« Example: Carpentry services such s making or rot partof the labour
iy reparing furiture Tertary sector ploy she Whatis Brazil's unemployment rate?
sector )
Abusiness that h hasabank anberofunemployed
usiness tha s who has been looking for ajob for 18 months but has Unemployment rate (UR) = W X 100
because he is no longer secki .
P nsultancy. In developed tertiary sector 2,7!
" ample ol modis makeing or e sore vloped econamiesthe rtarysctors mor signifcant e L Worked examples
quater specializeinthe provision ofservicesthat have higher valuc addes . hing degrec is not partof the 106000000
Y ment
sectr Interesting - C show how to carry out

information boxes o e calculations in detail.
toinspire learners to
make links to real-life

contexts.

created in the tertiary sector. This figure falls to less than 35 percent in Africa.
What are the difficulties in measuring unemployment?

Methods of data collection
“The source and method of calculating the unemployment
nparabilit

ensive), while in . they

Quaternary sector
The quaternary sector is comprised of businesses that pro
Itancy, research and development (R&D), inforr

ces such as
technolog

services. This quires a hig
require deep knowledge of the arcas in which busincsses operate.

ount the actual rate

is
of peaple. Counting unemploy
of ich may last longer

c the type of: deal with is the creation of
vaccines, This sector has experienced significant growth in recent years.

TOKintegrated
throughout.

. undocumented workers) that are unlikely to be captured

Repsol s a global energy company
that operates in more than one scctor
across different countries.

Disparities by group

Subgroup pop
rates than the overall national figure.

L than smaller
sance, with a 20-point

Concepts highlighted

a nd explal ned . Unemployment rates are typically higher among.
They then process the oiland ‘ “ ly those that h: d formal and informal
e e e e T reporthighruncmplyment e g hos ppultions
6 7 291
Engaging global case studies to bring the subject to life. Highly visual graphs and topical examples.
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Sciences

Separate Standard Level and Higher Level
print and digital student books ensure
every student has the right content for their
learning journey, at the right time.

Higher Level-only contentlabelled for
flexibility.

New and updated material with familiar
features, including Nature of Science,
global applications, skills, TOK, key fact and
challenge yourself boxes that signpost and
extend key learning points and contexts.

Conceptual approach offers a flexible route
through the syllabus, with topics linked to
increase depth of understanding.

Guiding Questions at the start of each
chapterto setthe context for the topic and
how it relates to previous knowledge.

Guiding Questions re-visited at the end of
each chapterwithasummarytoserveasa
checklist.

Linking Questions highlighted throughout to
help make connections and build a network
of knowledge.

Plain language with scientific terms
highlighted inbold and explained.

Internal and External Assessment support,
with exercises and exam-style practice
questions forrevision and worked examples
with solutions.

eBookresources, including auto-marked
quizzes, labs and activities.

TOKand skillsintegrated throughout,
aswellasindedicated chapters.

Available

New editions of our popular Biology, Chemistry and Physics
student books, fully revised in line with the 2023 Subject Guides and
developedin cooperation with the IB.

Physics

P

for Standard

Leveland
Higher Level

Learn more at: pearsoninternational-schools.com/diploma

P

Tried-and-tested features

Nature of Science boxes included as related themes and questions arise.

CONTINUITY AND CHANGE Ecosystems

Humans can breed organisms to increase what we see as desirable characteristics, for

example hig in crops such as wheat, production in cattle. This
process, known as artificial selection, is performed by selective breeding: humans
decide which organisms have the most desirable traits and breed them together,
hoping for offspring with enhanced features.

Natural selection and antibiotic resistance

Anibiotic resistance in bacteria is a modern example of natural selection. Whatis
striking isits rapidity. Although evolution is generally considered to be a long-term
process,the mechanism of natural selection can sometimes be quick, taking place over
months,years or decades, rather than millennia. As you read the description below, see
if you can identify the main features of how natural selection works.

Antibiotics are medications such as penicillin that kil or inhibit the growth of
bacteria. They are given to patients suffering from bacterial infections. However,
overuse of antibiotics has led to resistant strains of bacteria.

Antibiotic resistance in bacteria develops over several steps. Consider the following
scenario,

1. Awoman gets tuberculosis, which is a bacterial infection.

2. Her doctor gives her an antibiotic to kill the bacteria.

3. She gers better because the vast majority of bacteria are destroyed.

4. Thanks to a pre-existing variation in ts genetic makeup, however, one bacterium
is resistant to the antibiotic.
“That bacterium is not killed by the antibiotic and it later multiplies in the patient’s
body, making her sick again. With all the other bacteria dead, there islittle

competition for space and food so the mutant strain is able to flourish.

. She fecls unwell again and goes back to the doctor and gets the same antibiotic.
‘This time, the antibiotics do not make any difference: she is still sick and asks her
doctor what is wrong.

8. The doctor prescribes a different antibiotic that (hopefully) works. But if the

population of bacteria continues to contain mutations, new strains could display
resistance to all the antibiotics available.

Notice how, unlike a soybean plant that has been intentionally artficialy bred to have
beneficial characteristis such as high protein yields, the production of antibiotic
resistant bacteria has happened by natural selection because of decisions humans
made: the intention had not been to generate superbugs.

The development of antibicic- s happened more than once.

(0 antibiotics and show multiple
stant to as many as nine different anibiotics.
such super-resistant germs they may.

New strains of syphils, for example, hav
resistance. Sorme strains of tuberculosis are
There may be no cure for pe
have o rely on their

nd pharmaceutical companies cannot
resistant germs. As a result, the best

s minimize the use of antibiotics and
always the best solution to a health problem.

hat patients realize that antbiotics are.

Nature of Science

A Staphylococeus bacterium discovered in
ahospital is suspected of being resistant
to a certain number of antibiotics. To
test this hypothesis, the bacterium is
introduced into a Petri dish along with
small discs of paper that are soaked

in different types of antibiotics. In an
experiment like this, when the colonies
of bacteria grow close to the discs,

they show resistance to the antibiotic,
whereas when wide, clear crcles of
inhibited bacterial growth are present,
they show that the antibiotic i stopping
the bacteria the way it should. Can you
interpret the results of the experiment
shown in the photo?

Doctors use such tests to help decide
which medications to prescribe. In
this case, they should prescribe the
antibiotics that the bacteria do not
showa resistance to, preferably the three at the bottom of the image. This
resistant bacteriumm is part of a growing number of super bugs, among which
we find MRSA, which stands for methici

Resistant bacteria have evolved because of s use antibiotics.

Guiding questi
What processes can cause changes in alele frequencies within a population?

In this chapter you have learned that

« which versions of genes (alleles) are present in a population and the proportions
in which they are found can change over time

« if the environment changes or there is another selective pressure on a
population, the frequencies of alleles can be modified by natural selection

« abiotic changes, such as in temperature, humidity or pH, can contribute, as can
biological factors, such as the presence of predators.

« Organisms within a species c with each other for cesthisis
intraspecific competition.

« The individual which s best suited to the environment is more likely to survive
t0 reproduce and pass on its genes.

Skills boxes link to
ideas for lab work
and activities to
support learning
and help prepare
for the Internal
Assessment.

Global application boxes
emphasise the importance of
sciencein aninternational context.

TOK boxes stimulate thought and
consideration of knowledge issues

as they arise in context.

Challenge yourself boxes encourage

Challenge yourself

A200g red ball traveling at 6 ms collides with a 500g blue ball a rest, such that
after the collsion the red ball travels at 4ms" at an angle of 45° to ts original
direction. Calculate the speed of the blue ball.

Power

We know that to do work requires energy, but work can be done quickly or it can be
done slowly. This does not alter the energy transferred but the situations are certainly
different. For example, we know that to lift one thousand 1 kg bags of sugar from the
floor to the table is not an impossible task — we can simply lft them one by one. It will
take a long time but we would manage it in the end. However, if we were asked to do
the same task in 5 seconds, we would either have to lft all 1000kg at the same time
ormove cach bag in 0.005s; both of which are impossible. Power is the quantity that
distinguishes between these two tasks.

Poweris defined as;

power = work done per unit time

We often use the term power to describe cars. A powerful car is one that can accelerate

J

The unit of poweris the s which W), quantity.
Example 1: The powerful car q

from 010 100km ! in a very short time. When a car aceclerates, energy is being
transferred from the chemical energy in the fucl to kinetic energy. To have a big
acceleration, the car must gain kinetic energy in a short time; hence be powerful.

Example 2: Power lifter

A power lifter is someone who can lift heavy weights, so should we not say they are
strong people rather than powerful? A power lifter certainly is a strong person (if they
are good at it) but they are also powerful. This is because they can lift a big weight in a
short time.

Worked example

A car of mass 1000kg accelerates from rest to 100kmh™'in 5 seconds. What is the
average power of the car?

Solution
100kmh' =28ms™"
gain in kinetic energy of the car = 1my? = 1 x 1000 x 282 = 392k]
Ifthe car does this n 5, then:
work done _ 392
time -

== =784kW

power = z

If power = ek
then we can also
write

So

students to think in more depth.

@—— Keyfactboxesidentify key learning

points.

which is the same as

P=Fv
where v s the
velocity.

This equation is a
useful shortcut for
calculating the power

of abody movingat

constant velocity.

Which other quanities

in physics invalve ra
of change? (eg. A1
ClLE3)

fes.
85,

common pitfalls.

Horsepower is often

used as the unit for

power when talking

about cars and boat
746W=Thp.
S0 inthe Worked

s

eample, the power of

the caris 105 hp.

~
2=}

Hints for success
boxes give advice

on how to approach
questions, identifying

Find out more
online

Learn more at: pearsoninternational-schools.com/diploma 25
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Developed by Ibrahim Wazir and Tim Garry, our four titles
fully support Standard and Higher Level learners for the
IB Diploma Mathematics Guides.

e Authoringteam of experienced IB experts: Tim Garry, lbrahim
Wazir, JimNakamoto, Kevin Frederick, Bryan Landman and
Stephen Lumb.

e Additionalintegrated digital contentincluding GeoGebra
applets created specifically for the course.

e Allsyllabus content clearly and thoroughly explained.

e Practice questionsto help students prepare forexams. Full
answers and worked solutions available in the eBook.

e Richandwide-ranging TOK chapter, written by highly
experienced TOK examiner, Ric Sims.

e (GuidanceontheInternal Assessment.

e StandardLeveland HigherLevel textbooks to ensure every
student has the content they need for theirlearning journey.

n Trigonometric functions and equations -

Example 6.4
“The diagram shows a circle of centre O with radius r = 6 cm. Angle AOB
subtends the minor arc AB such that the length of the arc is 10 cm. Find the .

® ) 135° =365 = 3(F) = 3F

(i) =150° = =5(30°) =

. measure of angle AOB in degrees, accurate to 3
(i) 175°(7355) ~ 30543 = 3.05 (3 5£)
(iv) ‘"D(W) = 0.17453 = 0.175 (3 5.£)

Solution:

nge the arc length formula, s = 6, 10.
e arc length formul e N

i Rer A
Owill be in radians. Therefore, angle
408 =20 = 2 or 16 radians. Now, we convert
to degrees: 5{180°) = 9549297 The degree
measure of angle AOB i approximatcly 95.5".

Geometry of a circle

Figure 6.6 sh the angle:
between 0° and 360° inclusive that
are multiples of 30° or 45°, and

in o in e radian measure.
Figure 6.5. You will benefit by being able to
convert quickly between degree
measure and radian measure for
these common angles

Figure 6.7 i

Arc length

For any angle f, its radian measure is given by 6 = 3. Simple rearrangement
of this formula leads to another formula for computing are length

Example 6.3
A circle has a radius of 10cm. Find the length of the arc of the circle
subtended by a central angle of 150°.

Solution:

st first

©

Substituting 7 = 10cm into s = rf gives
—o(5T) =BT
5=10(3Z) = BT~ 5617994 cm

‘The length of the arc is 26.2¢m (3 s£).

wla for length we have s = rfi, with @ the radian measure of
- Subttuin o gives h arenofa et tobe A — s -

GOOD TO KNOW

o Alsodeveloped by lbrahim Wazir, our MYP Mathematics
resources follow the same inquiry-led approach,
offering yourlearners consistent and effective maths

learning. Find out more on page 4. !

Learnmore at: pearsoninternational-schools.com/diploma

Worked examples to show how
to tackle problems.

Key facts foremphasis of
important points.

Hints and tips to help learners
answer questions.

Scanthe QR codeto
access expert Q&As
with lbrahim Wazir,
free samples,
and more
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Prepare your students for the next stage of theirlearning with this unique
programme, which boosts their subject skills and Learner Profiles, so they can

begin their IB Diploma with confidence.

Power Starters enables you to quickly identify gapsinlearning and, injust a matter of
weeks, ensure your learners have all the skills and knowledge they need fora smooth
transition. Available for select IB subjects and IB Learner Profile skills.

Isit forme?
e Power Startersis for students who are about to start their IB Diploma.

e Fast, focused, and flexible programmes provide the prerequisite skillsand
knowledge required for students to access their IB Diploma studies.

e Theperfectboostertoensure all students start the new academic year on track.

e Courses available forIB Diploma Mathematics, as well as Learner Profile skills, to
prepare students forthe IB Diploma’s approach to learning.

e Available forselected B Diploma subjects and as teacher-led orlearner-led
packages.

Diagnostic tests identify any gapsin the
skills and knowledge learners need to
start theirnew course successfully.

Intervention lesson plans
and content written by IB
subject experts.

:

TOPIC 2: STOICHIOMETRY AND ANALYSIS TEACHING GUiDE [

TOPIC 2: STOICHIOMETRY AND ANALYSIS SKILLS CHECK 1

"This testis designed to check skis and knowledge in this topic It shouid be completed without any outsi Tesson
should take no onger than 30 minutes. After completion, the mark scheme wil help you decide what e od. =
1 Give the elative formula mass fo the following compounds: :
a cio, (1 mark) « To be able o bai
b (NH)PO, (1 mark) Timing Thour
2 Balanco the following equations: T B min
a CH,+ O, — CO,+ HO (1mark) + Asklearners to read the i  Relati fud
b N+ H, = NH, (1 mark) the worked example.
- sk d le reaction of h
33 Detmin tho rumbarof i stoms .20 e of oo, (tmark MgsClr = MoCloor o, 0. = 3.0
b Caloulate the mass of 5 moles of aluminium oxide, ALO, (1mark) ‘Gonfirm thvough thei investigation of thesa reactions tha learners understand the key concepts:
4 Give the empirical formula for the following compounds: . formed
a NA, (1 mark) . proper they are made from.
b PO, (1 mark) = Compounds are described using chemical formulas that use the atomic symbols of the elements in the compound.
¢ AsO, (1 mark) = Subscripts are used inthe chemical formula to show when more than one atom of an elemer tinthe compound.
« Ask the reltive atomic or rolativ formula masses for the reactants and pro assigned
5 a compound used Kevlr, has the folowing percentage reaction to confirm that they understand the key concept:
composiion: C, 66.6% H, 7.5% N, 25.9%. o The W s calculated masses of all
Use this cata o determing the empirical formula for phenylenediamine. (3 marks)
b Theraltive 108.16. Usa this information to dstermine the molscular 1t the end of the
formula of phenylenediamine. (2marks)
6 The reaction of zinc sulfde, ZnS, with oxygen, 0, t high temperatures can produce zinc oxide, ZnO, ! ions in he 36 min
and Sulfur g6, 0, 15 to read the section on [ including
>, onfirm i mples in the text,
2208330, = 2n0+2%0, be formed in'a and/or the worked exampl, that stand the key concopls:
45 moles of O, s reacted with inc sulfida (1 mark) . he okt sk o e arowina
b 175 moles of suffur dioide is formed. (1 mark) . of atoms for each
products side.
7 Copper xide, CuO, can be PP ygen, O, at high temp . be included in information reactants
2Cu+0, — 2040 ts.
1476 g of copper isreacted with 4.00 g of oxygen, whatis the mass of copper oxide that can be formed? (4 marks) + Ask leamers to confirm their understanding 1t the end of th
b parta an expe yied of 531 g of
copper oide was obtained. What was the percentage yild for the reaction? (1mark) 3
)  Iftime allows, ask learners to summarise gained from
8 11330 of sugar (sucrose, C,H.,0,)is dissalved in water to make 355 cm” of solution, defermine the esson.
the concentation in mol d (3 marks)
9 2500cmofa KOH(eq), of was it a
JHuric acid solaton, H,S0,{aq), that had 106 mol dm >
2KOH(ag) +H,S0,(aq) — K,SO,(aq) +2H,00)
pot de sol reached
aterthe addition of 19,85 cm’ of the sulfuric acid soluton. (3 marks)

fon of 9.8 mol d”.

10 A soluton of hydrogen peroxide (H,0,)
if45. i 1,000 dmby adding water. (1 mark)

e soluion must bo used to make 250.0 cm’ of a solution with a
(1 mark)

b What volume of the original hydrog
concentration of 0.00100 mol d .

Total = 29 marks

© Copyright Pearson Education Ltd 2020 © Copyright Pearson Education Ltd 2020

LEARNER PROFILE SKILLS

Scanto
find out more

Identify and tailor lesson
plans tolearner needs.

Check that the skills
and knowledge from
the lessons have been
embedded with end of
topic tests.

Learn more at: pearsoninternational-schools.com/ib
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Pearsonforthe IBCP

The IB Career-related Programme
(IBCP) framework is built around three
interconnected elements:

¢ Atleasttwo DiplomaProgramme courses - using our
high-quality textbooks and eBooks for the IB Diploma.

e The CP core -includes Personal and Professional
Skills, Service Learning, Language Development and a
Reflective Project.

e Anapproved career-related study - we have worked
in collaborationwith the IB to ensure Pearson BTEC
programmes offer IBCP students everything they
needto succeedandto be work ready.

BTEC

Pearson Resources for the IB
Diploma courses

e Studentschoose two IB Diploma
Subjects fromalist of options as
part of their IBCP studies.

DID YOU KNOW

o Power StartersfortheIB Learner Profile
Skills offers afast and focused way for
students to develop the transferable skills
thatare soimportant forthe IBCP. See
sectionabove formore information.

Pearson BTEC - forapproved
career-related study

e PearsonBTECs are high-quality, career-focused
qualifications groundedin the real world of work. BTEC
courses focus on skills-based learning and are designed
around themed units.

e Apracticalapproachallows BTEC learners to develop and
apply the knowledge and skills that employers, colleges
and universities are looking for.

e Testedthroughoutthe course using assessments based
onreal-life scenarios.

e Perfectforthe career-related study unit of the IBCP.

e Availableinawiderange of subjects from Art and Design to
Business to Construction.

Contactus

Your local Pearson consultant

Go online to find details of yourlocal Pearson
consultant who can support you with

curricula, qualifications and resources. Visit
pearsoninternational-schools.com/contact
and select your country from the dropdown list.

Your customer service team

For print and digital product orders, email
internationalorders@pearson.com.

Customers based outside of

the Middle East, please contact:
internationalorders@pearson.com

Telephone number: +44203 8324 779

Working hours 8am to 5pm GMT Monday to Friday

If you are based inthe Middle East please contact
email: KIZMENASupport@pearsoned.com

Compare curricula by age, year or grade

Lebanon: +9618 558 472 595
Egypt: +20 800 000 9052
SaudiArabia: +966 800 844 5517
Bahrain: 800 80564

Jordan: 0800 23292

UAE: 800 0444 6792

Forany otherenquiries, please visit
support.pearson.com

Pearson Oasis is our new e-commerce site
forschooland trade customers for print titles
(digital products cannot be ordered). Oasis
offers price and availability, order processing
and tracking, as well as copies of invoices and
statements. If you need any support using Oasis
please check out our self-help guides at
oasisuk.pearson.com/contact-us.

Age ‘ UK ‘ us ‘ IB
Yearl Kindergarten
Key Stage
Year 2 Gradel
Year 3 Grade 2
IBPYP*
Year 4 Grade 3
Key Stage 2
Year5 Grade 4
Year 6 Grade 5
Year7 Grade 6
Year 8 Key Stage 3 Grade7
Year 9 Grade 8 MYP
Year10 Key Stage 4 Grade 9
Yearl GCSE /International GCSE Grade 10
Year12 Key Stage 5 Gradel )
: Diploma
Year13 AS/Alevel/International ALevel Grade12

*Primary Years Programme (PYP), Middle Years Programme (MYP), Diploma Programme (DP), and Career-related Programme (CP) are trademarks of
the International Baccalaureate Organisation (IB), which was not involved in the production of these products - excluding Pearson co-published titles

for the IB Diploma Programme, which are marked by the IB In Cooperationlogo and have been developedin cooperation with the IB.

Purchasing policies, pricing and international restrictions

Forup-to-date pricing and ISBN listings, please visit pearsoninternational-schools.com/catalogues and
download the latest price lists.

To find out more about using Pearson BTECs
foryour IBCP students visit:
pearsoninternational-schools.com/ibcp

All prices displayed on our website are applicable only to schools buying direct from us and reflect a school
discount. Prices are subject to change without notice. Prices may vary across regions therefore please contact
yourlocal Pearson consultant forlocal and up-to-date pricing.

Purchasing directly is not available in some countries, please visit pearsoninternational-schools.com/contact
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